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Communication - Conflicts — Alternative Techniques
— As A Good Example of the Supportive Role of
Communication in the Fight Against Bullying and as a
Tool of Early Problem Recognition

Erika VARADI-CSEMA

ABSTRACT
An important prerequisite for the applicability of children’s rights is the recognition of the fact of
the violation and the possession of the necessary knowledge. Children’s communities - partly due
to the lack of information and partly due to peer (group) pressure - are often accepting of offensive,
verbal, psychological or physically abusive behaviour. In addition to the family, school provides the
most decisive medium for the socialization process, so it would be very important if teachers also
reacted with sufficient sensitivity to forms of behaviour that endanger children’s rights, with the
aim of early problem recognition. Creating an atmosphere of trust with children makes it possible to
involve communication-focused methods that help solve problems, resolve conflicts by involving the
affected community - and convey clear messages to children. These experiences are not only impor-
tant in connection with resolving a specific situation or with setting an example, but also because
they enable students to behave assertively, to take action against peer abuse, to strengthen their
empathetic skills and ultimately contribute to the more effective exercise of their children’s rights.
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The rights guaranteed by various laws concerning children - and the related obliga-
tions of adult society - can only be fully enforced if we manage to identify as early as
possible those target groups who are particularly at risk or who need special support
to exercise their rights due to their other shortcomings.

Erika Varadi-Csema (2025) ‘Communication - Conflicts - Alternative Techniques - As A Good
Example of the Supportive Role of Communication in the Fight Against Bullying and as a Tool
of Early Problem Recognition’ in Erika Varadi-Csema (ed.) Interdisciplinary and Child-Friendly
Communication. Miskolc-Budapest: Central European Academic Publishing. pp. 215-221. https://
doi.org/10.71009/2025.evcs.iacfc_17

@ | 215 |


https://doi.org/10.71009/2025.evcs.iacfc_17
https://doi.org/10.71009/2025.evcs.iacfc_17

ERIKA VARADI-CSEMA

1. Early Problem Recognition to Prevent the Problem-Behaviour and
Victimization

The difficulty of early problem recognition is caused by the fact that the family, which
is closest to the child, either does not have sufficient knowledge regarding the correct
identification of the signs, or the root cause of the problem itself (whether it is emo-
tional neglect or poorly chosen parenting methods). But beyond this, there may be
many other reasons why the parent - although he or she perceives the problem - does
not seek help. A sense of shame and the awareness of one’s own inadequacy can be a
serious inhibiting factor.

Thus, it would be particularly important that the school, which is the other most
important living space for children, is able to recognize these problems and provide
support that meets the child’s needs. In practice, however, this is often not the case -
partly due to teachers’ lack of communication skills or other obstacles (e.g. burnout).
This is particularly worrying because children can easily become victims of bullying
within their own peer group in the school environment. However, teachers often
either do not take on the task of handling the conflicts that arise in this way (due to a
lack of soft skills) or do not choose the most appropriate solution to resolve them.

Partly due to age specificities and partly due to the interdependence of children
over a long period of time, small communities can present a myriad of conflict situa-
tions. In such situations, the teacher has a duty to prevent the escalation of deepening
conflicts between children and to ensure a harmonious, calm classroom atmosphere.
However, in the absence of individual sensitivity and aptitude, this can pose a dif-
ficulty for teachers who have had no or only theoretical exposure to specific expertise
during their training. There are, of course, ways of restoring order and ending con-
flicts, but this is essentially a repressive, sanctioning reaction, typically within the
guidelines and procedures laid down in school rules and disciplinary procedures.

Whether the school offers other alternatives for students who misbehave depends
to alarge extent on the professional perception of the head of the institution. However,
when taking into account, in particular, the classroom situations that are embodied
in bullying in schools, which generates serious conflicts, this punitive attitude alone
cannot be sufficiently effective!. It does not address the root of the problem but covers
superficial solutions or reactions that cannot be considered solutions. But for other,
non-bullying conflicts, it is also true that traditional institutional responses are gen-
erally unable to provide an adequate response.

The main reason for this is that they fail to take into account the age-specific char-
acteristics of the conflict, the interpersonal relationships and the heightened emo-
tional state and sensitivity that are inherent in both prepuberty and adolescence.

1 Csemané Varadi, 2023b, pp. 51-71.
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2. Usage of Alternative Techniques to Solve the Consequences of
Problem-Behaviour

We are convinced that the real solution would be the inclusion of alternative tech-
niques such as facilitation, mediation or conference models?, which are able to help
both in resolving problems and preventing the emergence of new conflicts with the
means of communication.

In order to promote this, we can find good examples in many countries of resolving
school conflicts with alternative methods. As a good practice, we would like to high-
light a Hungarian example - due to the extensive nature of the project, the number
of people involved, the methodological complexity and the results of the follow-ups.
In 2008, the former Ministry of Education and Culture’s Secretariat of State for Public
Education presented a draft program entitled “The introduction of alternative dispute
resolution, interest-based negotiation and restorative techniques in the operational
and educational practice of vocational training institutions”.

The project had two important benefits. Firstly, it demonstrated their relevance
and necessity, as teachers have shown great interest in practice-oriented programmes
to strengthen their conflict management techniques, with high satisfaction feedback.
The final module was aimed at training multipliers, which enabled participants typi-
cally heads of vocational training institutions to incorporate conflict management
and alternative dispute resolution techniques into their own school’s disciplinary
procedures protocol. Thus, and this is another major achievement this approach has
been able to continue to work successfully after the programme ended. The need for
this among teachers and institutions can be truly felt when we know: over the 3-year
project period, 120,000 students in 600 secondary vocational education institutions
have been introduced to this approach.

In fact, each alternative conflict management method, although involving dif-
ferent groups of people, relies essentially on the resources that the target group,
the student body concerned, possesses. The common theoretical background of all
these techniques is based on the belief and assumption that children, with sufficient
maturity, are able to express themselves in such situations, reacting responsibly and
maturely to the problem with a reinforcing attitude and decision in accordance with
the conformist behavioural expectations and values of the majority.

Facilitation and mediation can be most effective in cases where the conflict
involves a narrower group; that is, there are typically two or three actors in the story?®.
This also means that these solutions are mainly related to ad hoc, situational conflicts,
rather than to protracted, recurrent phenomena such as school bullying.

The school environment can support both and be a definitely useful solution. As
teachers themselves are not mediators or facilitators, the involvement of professionals

2 Csemané Varadi, 2019, pp. 19-30.
3 Ibid., pp. 21-23.
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provided by various educational services, or the use of these services of the Education
Mediation Service, or possibly other supportive solutions (e.g. NGOs, associations -
Partners Hungary, Foresee) may be a genuine solution®.

3. Fight Against Bullying with the Help of Communication

However, given the fact that conflicts between children rarely involve only two or
three individuals and typically affect the class as a whole, and the fact that a signifi-
cant proportion of conflicts are not one-off, but protracted, the solution I have found
most effective is the use of community conferencing®. The conference model is all
about involving all stakeholders in the discussion. In its simplest form, the whole
class sits down in a circle and, led by the facilitator, discusses, analyses and inter-
prets the problem together. This is very important because, in addition to the two
people involved, between whom the conflict is essentially taking place or who are, for
example, the “protagonists” of a school bullying incident the pack leader (the hench-
men, if there are any) and the victim the others can also have their say. With the
guidance of a good facilitator, it is possible to create an atmosphere where children
feel free to speak their minds regardless of whether the bully is in the same circle.
The conference model is also of great importance, for example in tackling harass-
ment cases. The class is given the opportunity to express how unpleasant and disturb-
ing it is for them to experience this on a daily basis; how it affects them emotionally
and how they can identify more with the victim. This provides significant psychologi-
cal support to the victim, while sending a clear message to the perpetrator, typically
the pack leader, the active participant. The conference model also provides an oppor-
tunity to present a meaningful deterrent to bullying activity®. The active harasser
engages in this disruptive, abusive, typically verbal behaviour primarily because it
gives him/her a sense of prestige and attention, support and leadership that he/she
perceives as positive. If the bully is faced with the fact that in practice this is exactly
what he/she is not getting, if he/she sees and hears that others are more against him/
her and judge him/her negatively rather than look up to him/her, that he/she cannot
attain a dominant role in the classroom this way, then the reason for continuing this
no longer exists. Obviously, bullying in schools can have many different causes from
the active bully’s side and can be triggered by serious psychological problems or even
psychiatric disorders that require the intervention of a professional. In most cases,
however, this is not the reason, but the aforementioned need for attention, positioning
and finding a desirable role in the internal hierarchy of the establishment. In such
cases, however, the conference model helps to reinforce these negative opinions and
enables the establishment to show a sense of unity in the face of the active harasser.

4 See more details about the topic: Varadi-Csema, 2025.
5 Csemané Varadi, 2014, pp. 67-90.
6 Csemané Varadi, 2023a, pp. 26-33.

| 218 |



COMMUNICATION - CONFLICTS — ALTERNATIVE TECHNIQUES

The opinion thus clearly expressed is an immediate demonstration to the class that it
is no longer worth pursuing this activity for this purpose.

Adequate sensitivity of the facilitator(s) involved is of paramount importance.
With the ability to create a protected psychological environment during the process,
so that with the right introductory questions and dissolving techniques, they can
partially enable classmates who are not directly involved to open up and express their
views. On the other hand, they always have to respond appropriately to the commu-
nication challenges at hand with well-targeted questions, so that they can adequately
summarise, reflect and thus amplify the community’s opinion towards both the
victim and the active harasser, the pack leader or the henchmen. Moreover, the
method has the great advantage of being able to break down the otherwise typically
passive behaviour and attitude which is usually characteristic of the class in such
cases of school bullying and through this, to activate them to share their opinions and
sometimes persuasively to take a stand in connection with the problematic behaviour
and the conflict situations that arise.

There is one more important positive element of the conference model: it is
forward-looking as a third structural element of facilitation. In other words, it looks
at what can be done to ensure that this does not happen in the future. Since the whole
class is involved in the discussion and psychic activation is performed in the early
stages with the help of facilitators through well-directed questions, by this time the
children become very open and receptive to thinking together about possible solu-
tions. This is what is known as “empowerment”, because it is not a matter of the
victim being left alone to tell the typically not “single person” group of bullies what
he/she thinks about the bullying. On the other hand, his/her expectation will be that
this situation will end as soon as possible, and that the abusers will apologise’. It is
an opportunity to brainstorm, to engage the collective wisdom. This is because the
community concerned will work together to draw up solutions that will support the
victim to ensure that similar behaviours do not occur in the future. Moreover, it is also
productive to involve children in answering the question of how the active bully or
bullying group can make amends for the negative effects they have caused, what com-
mitments they can make to overcome any aggression or anger management problems
they may have, or to be able to succeed in other areas (such as sports). This can be a
useful and positively valued way of raising awareness or prestige for the purpose for
which the bullying activity or behaviour was otherwise originally intended®. And in
the long term, it has a very important impact on increasing the community’s sensitiv-
ity and responsiveness which is particularly valuable in view of the general attitudes
that can be experienced in the space created by 21st century information and com-
munication technologies, social media, etc.’

7 Csemané Varadi, 2014, pp. 67-90.
8 Cseméané Varadi, 2023b.
9 Csemané Varadi, 2021, pp. 95-112.
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Taking responsibility for your actions is an important part of all alternative tech-
niques. Conversations give the perpetrator the opportunity to experience responsibil-
ity and to make amends in some way, face to face with the victim®.

4. Focusing on the Experts

The ideal school employs teachers who are sensitive, communicative, committed and
attentive to children, using the positive psychology method, but who not only impart
laxative knowledge, but also educate and act as a model and role model for children.
But this requires harmonious, energetic, balanced and empathetic professionals.

In fact, teachers work with their own personality, body, soul and faith. But how
can they maintain this, what can they rely on and where can they draw strength from?
Can mediation help this process?

We are convinced that it can whatever the “school” conflict is interpersonal and/
or workplace conflict (e.g. with colleagues, parents, head teacher); organisational
conflict (specific features of the institutional system); or conflicts with children
(where other methods are more likely to be involved).

It is very important to record one more fact in this context. The teachers works
with their own personality, their own soul, their “body” and performs their everyday
tasks, i.e. his/her ultimate and determining support in coping with difficulties is
actually themself. According to Katalin Borbath’s study*, the results showed that the
effectiveness of teachers’ work is closely related to their level of emotional balance,
satisfaction, and readiness for joy. And their mental well-being also has a positive
effect on the emotional development and activity of students.

Therefore, if we are thinking of a successful, effective school, which can recog-
nize the problem-behaviour of children and their messages, we cannot neglect to pay
special attention to the mental well-being of the teachers and to the provision of the
support tools referred to above - especially focusing on the strengthening their com-
municational competences.

10 Bencsikné Baktai, 2012.
11 Borbdth, 2020, pp. 299-317.

| 220 |



COMMUNICATION - CONFLICTS — ALTERNATIVE TECHNIQUES

Bibliography

Bencsikné Baktai, E. (2012) ‘Konfliktuskezelés kiskoruak korében’ in Csemané Varadi,
E. (ed.) A kiskorilak biinézése elleni fellépés 1j utjai — Konfliktuskezelési technikdk.
Miskolc: Miskolci Egyetem.

Borbath, K. (2020) ‘Gondolatok a tanar mentalis j6llétének aspektusairdl és azok
hatdsairdl’, Gyermeknevelés Tudomdnyos Folydirat, 8(2), pp. 299-317.

Csemdné Varadi, E. (2014) ‘A megértést6]l a megbocsatasig’, Studia Iurisprudentiae
Doctorandorum Miskolciensium - Miskolci Doktoranduszok Jogtudomdnyi
Tanulmdnyai, Tom. XV(1), pp. 67-90.

Csemdné Varadi, E. (2019) ‘Alternativ vitarendezési lehet6ségek - modszerek és
eljarasok’, Miskolci Jogi Szemle, 2019/14, pp. 19-30.

Csemané Vdradi, E. (2021) ‘K6zosségi média és auto-agresszid - interdiszciplinaris
kitekintés’, Miskolci Jogi Szemle, 16(5), pp. 95-112; https://doi.org/10.32980/
M]JSz.2021.5.1459.

Csemané Varadi, E. (2023a) ‘Az alternativ technikdk, mint az aldozati jogok
gyakorlasanak tamogatoi’, Fontes Iuris, 9(1), pp. 26-33; https://doi.org/10.51784/
F1.2023.1.4.

Csemané Varadi, E. (2023b) ‘Az égetéstdl az online agresszidig - interdiszciplindris
kitekintés’ in Nagy, Z. (ed.) Az Osszehasonlito jog eszkozével a gyillolet ellen: Az
online gyiiloletbeszéd, zaklatds és megfélemlités nemzetkozi szabdlyozdsa. Budapest:
M4dl Ferenc Osszehasonlit6 Jogi Intézet, pp. 51-71; https://doi.org/10.47079/2023.
nz.gyuloletbeszed.10_3.

Varadi-Csema, E. (2025) ‘Macaristan’da Arabuluculuk (Mediation as a means of
achieving individual and social well-being)’ in Unver, J. (ed.) Tiirk Devletleri
1. Uluslararasi Hukuk Kongresi. Istanbul: Aristotle, pp. 713-734 (Conference
presentation at the 1st International Law Congress of the Turkic States in Istanbul
(Yeditepe Universitesi, Hukuk Fakiiltesi) 13-14 May 2025)).

| 221 |


https://doi.org/10.32980/MJSz.2021.5.1459
https://doi.org/10.32980/MJSz.2021.5.1459
https://doi.org/10.51784/FI.2023.1.4
https://doi.org/10.51784/FI.2023.1.4
https://doi.org/10.47079/2023.nz.gyuloletbeszed.10_3
https://doi.org/10.47079/2023.nz.gyuloletbeszed.10_3

